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Abstract: This study investigated the influence of continuous 

assessment (CA) on primary education students' attitudes 
towards learning in tertiary institutions in Anambra state. The 
study assessed various factors such as CA practices, resource 
availability, and student-lecturer ratios. The study employed a 
descriptive research design. A questionnaire with 40 items, 
validated by experts, was used. Distribution of the questionnaire 
was facilitated through virtual platforms namely Google online 
survey system, shared across WhatsApp, Instagram, Facebook 
groups, and other social media channels. A total of 63 correctly 
filled questionnaires were received, extracted from the Google 
platform, and transferred to Microsoft Excel for coding. 
Subsequently, the coded variables and data were analyzed using 
SPSS software, employing mean and standard deviation 
calculations. Findings reveal that CA positively impacts 
students' attitudes by providing regular feedback, promoting 
self-awareness, and reducing test anxiety. However, challenges 
such as resource scarcity, time constraints, and high student-
lecturer ratios hinder effective CA implementation. The study 
emphasizes the importance of collaborative efforts from 
educational stakeholders to address these challenges and 
enhance the positive impact of CA on student learning 
experiences. Further research is recommended to explore 
additional factors influencing students' attitudes towards 
learning in tertiary institutions. 
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Introduction 
Continuous assessment (CA) has emerged as a fundamental component 
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of modern educational systems, aiming to enhance student learning 
experiences and outcomes. In the context of primary education, CA 
plays a crucial role in shaping students' attitudes towards learning. 
Continuous assessment (CA) is an educational approach that involves 
the systematic and ongoing evaluation of students' learning progress and 
performance throughout a course or academic program (Porta et al, 
2023). Unlike traditional forms of assessment that rely heavily on 
summative examinations, CA encompasses a variety of formative 
assessment techniques, including quizzes, assignments, projects, and 
observations, conducted at regular intervals (Selemani-Mbewe, 2023).  
This dynamic assessment process emphasizes the importance of 
feedback, self-reflection, and incremental progress, fostering a deeper 
understanding of subject matter and promoting lifelong learning skills 
(Rai, 2019). One significant impact of continuous assessment on 
primary education students' attitudes towards learning is its ability to 
provide regular feedback and opportunities for self-assessment. 
Research by Osuala et al, (2018) found that continuous assessment 
practices positively influence students' self-awareness and motivation by 
offering them timely feedback on their academic performance. This 
feedback loop enables students to monitor their progress, identify areas 
for improvement, and take ownership of their learning journey. As a 
result, students develop a growth mindset and a more positive attitude 
towards learning, viewing challenges as opportunities for growth rather 
than obstacles. 
Attitude towards learning refers to an individual's disposition, beliefs, 
and emotions regarding the process of acquiring knowledge and skills. 
It encompasses their overall approach, motivation, and engagement in 
learning activities (Aljermawi et al, 2024). A positive attitude towards 
learning is characterized by enthusiasm, curiosity, persistence, and a 
growth mindset, wherein challenges are viewed as opportunities for 
growth and learning. Conversely, a negative attitude may manifest as 
disinterest, apathy, or avoidance of learning tasks (Byukusenge et al, 
2024). Attitude towards learning influences learners' behavior, choices, 
and academic performance, shaping their willingness to invest effort, 
seek help, and persevere in the face of difficulties throughout their 
educational journey.  
Furthermore, continuous assessment helps to reduce test anxiety among 
primary education students, thereby fostering a more conducive learning 
environment. A study by Grace et al, (2024) observed that the ongoing 
nature of continuous assessment reduces the pressure associated with 
high-stakes examinations, allowing students to approach learning tasks 
with greater confidence and enthusiasm. By breaking down assessment 
into smaller, manageable components, continuous assessment alleviates 
the fear of failure and promotes a growth-oriented mindset, where 
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mistakes are viewed as valuable learning experiences rather than sources 
of stress. 
Moreover, continuous assessment facilitates personalized learning 
experiences tailored to individual student needs and preferences. Ye et 
al, (2016) emphasize the flexibility inherent in continuous assessment 
practices, which allow educators to adapt instruction to address students' 
diverse learning styles, interests, and abilities. By providing 
differentiated feedback and support, continuous assessment empowers 
students to take ownership of their learning and pursue areas of interest 
that resonate with their unique strengths and passions (Modup & 
Sunday, 2015). This personalized approach fosters a sense of autonomy 
and intrinsic motivation, leading to a more positive attitude towards 
learning. 
However, despite its numerous benefits, continuous assessment also 
presents challenges that can impact primary education students' attitudes 
towards learning. One such challenge is the potential for assessment 
overload and burnout, particularly in environments where continuous 
assessment practices are implemented excessively or ineffectively. 
Olubukola and Bankole (2015) highlight the importance of striking a 
balance between assessment frequency and quality, cautioning against 
the overreliance on assessment as a means of evaluating student 
progress. When continuous assessment becomes overly burdensome or 
repetitive, students may become disengaged or demotivated, leading to 
a negative attitude towards learning (Emunemu, 2018). 
The motivation for the study on the impact of continuous assessment 
(CA) on primary education students' attitudes towards learning in 
tertiary institutions in Anambra state is crucial due to several reasons. 
Firstly, while CA is widely implemented in educational settings, there is 
a lack of comprehensive research focusing specifically on its effects on 
primary education students transitioning to tertiary education. This gap 
underscores the need to understand how CA practices in primary 
education influence students' attitudes towards learning as they enter 
higher education. Secondly, existing studies often focus on the academic 
outcomes of CA, neglecting its potential impact on students' attitudes, 
motivation, and engagement in learning. For instance, a study by Pather 
(2015) highlighted the importance of considering non-academic factors, 
such as attitudes towards learning, in assessing the effectiveness of 
educational interventions. 
Moreover, understanding the relationship between CA and students' 
attitudes towards learning is essential for informing educational policies 
and practices aimed at improving teaching and learning outcomes. By 
identifying the factors that contribute to positive attitudes towards 
learning, educators can design more effective pedagogical approaches 
and interventions to enhance student motivation and engagement in the 
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learning process. 
 
Research Questions 
1.To what extent does continuous assessment affect primary education 
students' attitude towards learning in tertiary institutions in Anambra 
State? 
2.To what extent do the availability of resources impact the 
implementation of continuous assessment? 
3.To what extent does the student-to-lecturer ratio affect the 
administration of continuous assessment? 
4.What solutions address the challenges facing the administration of 
continuous assessment in tertiary institutions? 
 

Methodology 
The research design for this study is descriptive, aiming to assess the 
impact of continuous assessment on primary education students' 
attitudes towards learning in tertiary institutions in Anambra state, 
Nigeria. The target population comprised students enrolled in primary 
education, early childhood education, and related courses across tertiary 
institutions in Anambra state. The research instrument utilized was a 
questionnaire consisting of forty items derived from the four research 
questions. It comprised two sections: Section A collected demographic 
data, while Section B contained the questionnaire based on the research 
questions, utilizing a four-point scale ranging from strongly agree (SA 
= 4 points) to strongly disagree (SD = 1 point). The questionnaire 
underwent validation by two experts in the Department of Measurement 
and Evaluation and one lecturer in the Department of Primary Education. 
Trial testing involved 15 students, ensuring reliability through the 
Pearson Product Moment Correlation Coefficient method, yielding a 
score of 0.95. 
Distribution of the questionnaire was facilitated through virtual 
platforms such as Google online survey system, shared across 
WhatsApp, Instagram, Facebook groups, and other social media 
channels. A total of 63 correctly filled questionnaires were collected, 
extracted from the Google platform, and transferred to Microsoft Excel 
for coding. Subsequently, the coded variables and data were analyzed 
using SPSS software, employing mean and standard deviation 
calculations. Items scoring 2.50-4.00 were accepted, with a cutoff mean 
of 2.50 guiding the decision rule. 
 

 

 



Journal Plus Education       Vol. XXXVI   No. 2/NOVEMBER        p.212-224 
- 

216  

Results 
Research Question 1:  To what extent does continuous assessment 
affect primary education students' attitude towards learning in tertiary 
institutions in Anambra State? 

 

Figure 1: How continuous assessment affect primary education 
students' attitude towards learning 
 
Figure 1 revealed the continuous assessment affect the primary 
education students Attitude towards learning. The data indicates varying 
perceptions of continuous assessment (CA) effectiveness among 
respondents, as shown by the percentages for each level of agreement: 
Strongly Agree (SA), Agree (A), Disagree (D), and Strongly Disagree 
(SD). Notably, a majority of respondents strongly agree or agree with 
CA's ability to validate student mastery (59% SA, 22% A) and refine 
lecturers' understanding of content (56% SA, 32% A). Additionally, CA 
is seen as enhancing student self-awareness (78% SA) and guiding 
effective learning paths (56% SA), while also directing lecturers in 
instructional decisions (67% SA). However, there are mixed views on 
CA's ability to alleviate test anxiety, assess student interests for 
counseling, and reduce lecturers' workload. Overall, the data suggests a 
positive perception of CA's benefits in education, with some areas 
warranting further consideration and improvement. 
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Research Question 2: To what extent do the availability of resources 
impact the implementation of continuous assessment? 

 

Figure 2: Extent to which the availability of resources impacts the 
implementation of continuous assessment. 

 
The data in Figure 2 illustrates respondents' perceptions regarding the 
availability of resources for continuous assessment (CA) 
implementation, categorized into levels of agreement: Strongly Agree 
(SA), Agree (A), Disagree (D), and Strongly Disagree (SD). It reveals 
prevalent challenges hindering CA practices, including time constraints 
(62% SA) and textbook shortages (67% SA). Furthermore, respondents 
acknowledge insufficiencies in staffing for assessment duties (60% SA), 
while also recognizing the role of school committees in managing 
student data (56% SA). Storage inadequacies (41% SA) and guidance 
counselor shortages (30% SA) are highlighted as additional barriers. 
Despite these challenges, there are concerns regarding the provision of 
assessment materials (25% SA) and lecturers' access to essential 
resources (16% SA). Moreover, the data suggests issues of 
mismanagement by students (24% SA) and exploitation by authorities 
(33% SA). Overall, the findings underscore the importance of 
addressing resource inadequacies to facilitate effective CA 
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implementation in schools. 
 
Research Question 4: To what extent does the student-to-lecturer ratio 
affect the administration of continuous assessment? 

 

Figure 3: Extent to which the student-to-lecturer ratio affect the 
administration of continuous assessment. 
 
The data in Figure 3 highlights perceptions regarding the impact of 
student-to-lecturer ratio on the administration of continuous assessment 
(CA), categorized by levels of agreement: Strongly Agree (SA), Agree 
(A), Disagree (D), and Strongly Disagree (SD). Respondents identify 
various challenges stemming from class size and resource availability. 
Notably, there is acknowledgment that small classes lack assessment 
administration (40% SA), while facilities hinder assessment record-
keeping (46% SA). Resource scarcity (33% SA) and government 
funding (49% SA) are recognized as factors affecting evaluation. 
Marking challenges in large classes (35% SA) and high population 
hindering holistic assessment (30% SA) are also noted. Additionally, 
respondents perceive lecturer workload (24% SA) and limited 
assessment variety (19% SA) as impacting assessment administration. 
Furthermore, there are concerns regarding the underutilization of 
scheme of work (0% SA) and the restriction of assessment frequency 
due to high population (24% SA). Overall, the data underscores the need 
to address these challenges to ensure effective CA administration amidst 
varying student-to-lecturer ratios. 
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the administration of continuous assessment in tertiary institutions? 

 

Figure 4: Solutions to the challenges facing the administration of 
continuous assessment in tertiary institutions. 
The data in Figure 4 presents solutions to challenges in the 
administration of continuous assessment (CA), categorized by levels of 
agreement: Strongly Agree (SA), Agree (A), Disagree (D), and Strongly 
Disagree (SD). Primary education lecturers are identified as pivotal in 
CA administration (54% SA), while workshops are recognized for 
enhancing lecturer skills (48% SA). Inspections are seen to enlighten 
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motivation is perceived as crucial for improving lecturer efficiency 
(75% SA), and timely assessments are emphasized (35% SA). 
Additionally, assessments given four times per term (24% SA) and 
including homework in CA (83% SA) are seen as beneficial. 
Furthermore, respondents highlight the importance of using various 
assessment techniques (79% SA) and effective reporting of assessment 
scores by lecturers (67% SA). Overall, these solutions aim to enhance 
the effectiveness and efficiency of CA administration in primary 
education settings. 
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refines lecturers' understanding, enhances self-awareness, and guides 
effective learning paths. This finding aligns with Grace et al, (2024), 
who emphasized the positive impact of continuous assessment on 
student confidence and teacher adaptability. Additionally, continuous 
assessment directs instructional decisions and assesses student interests, 
promoting personalized learning experiences (Osiesi, 2023). However, 
in contrast, Rai (2019) highlighted challenges such as increased teacher 
workload and resource limitations, which may hinder the full realization 
of continuous assessment's benefits. Similarly, Solomon et al, (2018) 
pointed out potential stressors related to continuous assessment, such as 
time constraints and test anxiety. Despite these challenges, continuous 
assessment remains a valuable tool for nurturing positive attitudes 
towards learning in primary education. 
Research question 2 examined the extent to which the availability of 
resources impacts the implementation of continuous assessment. The 
availability of resources significantly influences the implementation of 
continuous assessment (CA) in educational settings. Time constraints 
present a major hurdle for effective CA practices, limiting the amount of 
assessment that can be conducted within the allocated timeframe (Porta 
et al, 2023). Similarly, Girma et al, (2020) emphasized how the shortage 
of textbooks affects assessment practices by limiting the variety and 
quality of materials available for evaluation. Additionally, insufficient 
staff for assessment duties across classes can lead to increased 
workloads and decreased efficiency in administering CA. In contrast, 
school committees play a crucial role in managing student data 
documentation, which can streamline CA processes and ensure accurate 
record-keeping (Adil et al, 2018). However, despite these efforts, 
challenges persist as the provision of assessment materials often falls 
short, resulting in inadequate resources for effective assessment 
practices. Moreover, lecturers lacking essential access to materials and 
mismanagement of assessment tools by students’ further compound 
resource availability challenges for CA implementation (Ndebele et al, 
2022). Overall, while some aspects of resource availability support CA 
implementation, challenges such as shortages and inadequate access 
remain significant barriers to effective assessment practices in 
educational contexts.  
Research question 3 dealt on Extent to which the student-to-lecturer ratio 
affect the administration of continuous assessment. The student-to-
lecturer ratio significantly influences the administration of continuous 
assessment (CA), as evidenced by various research findings. In contrast 
to the finding that small classes lack assessment administration due to 
limited resources or time (Dale et al, 2023), larger classes face marking 
challenges due to the sheer volume of assessments. This finding agrees 
with Al-Alawi (2023) and Fassbender and Lucier (2014), who highlight 
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the impact of high student-to-lecturer ratios on hindering holistic 
assessment practices. Furthermore, high population sizes restrict 
assessment frequency and limit the variety of evaluation methods 
utilized. This finding aligns with the notion that resource scarcity affects 
evaluation, emphasizing the importance of adequate government 
funding for assessment materials (Glewwe et al, 2021). Overall, the 
student-to-lecturer ratio plays a critical role in CA administration, 
impacting various aspects such as resource allocation, workload, and 
assessment frequency. Addressing these challenges requires a 
comprehensive approach that considers both classroom dynamics and 
institutional support. 
Research question 4 determined the appropriate solutions to the 
challenges facing the administration of continuous assessment in tertiary 
institutions. The solutions proposed to address the challenges in the 
administration of continuous assessment (CA) in tertiary institutions 
offer varied approaches to enhance assessment practices. In contrast to 
the finding that lecturers handle CA, Ebhaleme (2019) found that CA 
practices in Nigerian universities often involve lecturers from diverse 
academic backgrounds, potentially bringing a broader range of 
perspectives to assessment design and implementation. However, both 
studies emphasize the importance of workshops in enhancing lecturer 
skills, with Phillips and Phillips (2016) and Ledikwe et al, (2014) 
highlighting the role of workshops in improving the quality of 
assessment practices in schools. Similarly, while inspections aim to 
enlighten lecturers on assessment practices in one study, Saleem et al, 
(2021) emphasized the need for continuous professional development 
programs to support lecturers in implementing effective assessment 
strategies. Additionally, management's integration of CA into the 
academic calendar aligns with findings by Mukan et al, (2019), who 
underscored the importance of institutional support and infrastructure 
for successful CA implementation. Moreover, the motivation of 
lecturers to prioritize CA is consistent with Koyuncu and Demirhan 
(2021) findings on the positive correlation between lecturer commitment 
and assessment quality. However, in contrast to the recommendation of 
assessments four times per term, DeLuca and Bellara (2013) suggest that 
assessment frequency should be aligned with educational objectives and 
curriculum requirements. Overall, while there may be variations in the 
implementation of CA solutions across different educational contexts, 
the common goal is to enhance assessment practices and improve 
student learning outcomes. 
 
Conclusion  
In conclusion, this study has provided valuable insights into the impact 
of continuous assessment (CA) on primary education students' attitudes 
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towards learning in tertiary institutions in Anambra state. Through a 
comprehensive analysis of various factors such as assessment practices, 
resource availability, and student-lecturer ratios, we have identified 
significant correlations between CA implementation and student 
learning outcomes. The findings suggest that CA plays a crucial role in 
shaping students' attitudes towards learning, as it provides regular 
feedback, promotes self-awareness, and reduces test anxiety. However, 
challenges such as resource scarcity, time constraints, and high student-
lecturer ratios can hinder the effectiveness of CA implementation. 
It is evident that addressing these challenges requires collaborative 
efforts from educational stakeholders, including policymakers, 
administrators, educators, and students themselves. By prioritizing 
investment in resources, providing adequate support for lecturers, and 
implementing evidence-based assessment practices, we can enhance the 
positive impact of CA on student learning experiences. Overall, this 
study underscores the importance of continuous assessment in fostering 
a positive learning environment and recommends further research to 
explore additional factors influencing students' attitudes towards 
learning in tertiary institutions. 
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